
 
 

 
 
Welcome to the Theory and Practice of Teaching! I consider it a tremendous honor to spend this
quarter working and learning with you. I am here to support you and help you think critically about 
important issues in teaching and learning.  Please do not hesitate to let me know what you need and 
how I can best support you.  I can be reached by email (rstathakis@gmail.com) or by scheduling an 
appointment.  

Course Description: 
The Theory and Practice Seminar is a unique course that will encourage you to synthesize what you have 
experienced and learned in many courses and contexts as you prepare to begin teaching.  As the name 
suggests, the focus will be on studying relevant educational theory and research and then applying it to 
your practice as you develop your craft as teachers in authentic classroom settings. The course provides 
a structured forum for you to share your observations, questions, discoveries and reflections as you 
complete your practicum under the direction of your mentor(s).   Classroom observation assignments 
and video exercises are designed to enhance your skills of “teacher noticing.”  The NU teacher 
education program seeks to foster “improvement and innovation through inquiry grounded in reflection 
and research.”  Thus, we will work to become reflective by analyzing our own teaching and learning in a 
deliberate manner. Course assignments and discussions will also involve metacognition—thinking about 
your thinking—as you examine your evolving beliefs about teaching and learning.  The topics of the 
seminar and those of the methods classes are designed to be 
complementary and mutually reinforcing.   

Main Course Objectives: 
1. To encourage the habits of reflection, teacher

noticing, questioning, and inquiry.
2. To engage in reflection about how educational

research and theory can and should inform our
practice as teachers.  Furthermore, students will
consider connections between course discussions,
other coursework, their own educational
experiences, and classroom observations.

3. To prepare student teachers to begin working
through complete teaching cycles (planning,
teaching, assessing learning, and reflecting);
understanding the cyclical nature of teaching and
the interconnectedness of each of the components
of the teaching cycle.

 

         When the school bell rings 
on day one and all our students are 
in their seats, we will hold the future 
of this nation and this world in our 
hands.  Whatever we do will have 
lasting implications, not only on the 
lives of those students, but also on 
the lives of all those who they come 
in contact with.  So, then, the 
questions that we should ask 
ourselves should not be, ‘How can 
I make this work?’  The question 
must be, ‘How can I afford not to 
make this work?’ 

-Wendy Kopp,
One Day, All Children ”
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POLICIES, PRACTICES AND GRADING 
 
Course Flexibility and Student Input 
This syllabus represents a best estimate of the topics we will discuss and the activities we will complete.  
However, the course will evolve based on the interests, experiences, and needs of our unique learning 
community.  Please bring your questions, concerns, and ideas to share so that we can work together to 
continually revise our plans in ways that will meet our needs as learners and teachers.   
 
Canvas 
Our weekly meetings provide a time and place for us to connect, work collaboratively, and engage in 
important discussions.  Through Canvas we will continue these discussions and work asynchronously all 
week long.  There will be discussion questions posted but feel free to also share your questions, 
observations, and ideas.  Please add checking in on Canvas to your regular routine for the week.   
 
Active Participation in our Learning Community 
During our class sessions, we will engage in discussions, debates, simulations, and other activities.  The 
richness and depth of our discussions is contingent upon the contributions of each member of our 
learning community.  When a member of our learning community misses class or comes unprepared, 
the entire group suffers.  Therefore, we should all come to class fully prepared (having completed 
related assignments/readings) and ready to actively participate.  Please contact me in advance if there 
are any reasons to miss class or come unprepared. According to Northwestern policy, missing two 
classes puts your ability to pass in jeopardy.  Missing three class sessions will result in a grade of 
“incomplete” and you may be required to re-take the class at another time.  
 
Observations and Field Notes 
By the end of the field experiences, many student teachers report that the field notes were an 
invaluable tool that helped focus their observation, clarify their thinking, and keep a record of 
ideas/strategies/questions.  Your field notes also provide me with a window into your classroom and 
your thinking.  You may find that your field notes will serve as the foundation for many assignments as 
well as prove useful for other endeavors such as the edTPA and masters’ project. We will discuss a 
schedule for how I can collect and read your field notes.  
 
Weekend Update 
At the end of each week, you will need to submit a “Weekend Update.” You can submit your update via 
email, GoogleVoice message (847-461-8877), or in a handwritten journal.  The purpose of this update is 
to share what is occurring at your observation site and what questions you may have.  Consider these 
updates an ongoing conversation between you and me.  These updates do not need to be lengthy and 
can be in note form.  Based on the updates and class discussions, we will modify our syllabus to be 
responsive to our needs and interests. 
 Weekend Update Questions (You do not need to answer all of these questions!): 

- What surprised you this week at your observation site? 
- What is something positive that you noticed? Was there anything that concerned you?  
- What topics are your students studying? 
- What did you do at your observation site? (For example, did you have the chance to work 

with small groups, grade papers, put up a bulletin board, or answer student questions?) 
- What questions do you have? 
- How can I help you?  



 
Texts and Materials 
We will begin this course by all reading Understanding by Design by Wiggins and McTighe (see below 
for full citation).  Most weeks, we will have a shared reading that will typically consist of an article or 
chapter(s) from a book. The shared readings will always be posted in Canvas or distributed in class.  In 
addition, you will have the opportunity to select texts you will read based on your needs and interests.  
Articles, videos, and other resources will also be shared in class and through Canvas.  The varied 
resources that we each select and investigate will add to the richness of our discussions.  Please 
develop your own system for responding to your texts and taking notes; bring these responses/notes to 
class each week so that you can share your findings with our group.  
 
Required:  
Wiggins, G. P., & McTighe, J. (2005). Understanding by Design. Alexandria, VA: Association for 
Supervision and Curriculum Development.  
 
Many of the texts are available at public libraries and the University library.  Some texts can be checked 
out online (including Understanding by Design).  If finding or purchasing texts poses a challenge for you 
for any reason, please see me so we can work together to find a solution.    
 
Edthena 
We will use Edthena, an online platform, to share and annotate videos.  You will continue using this 
platform next quarter for the student teaching seminar and completion of your edTPA portfolio (you will 
learn more about the edTPA very soon!).  
 
Academic Integrity  
Students in this course are required to comply with the policies found in the booklet, "Academic 
Integrity at Northwestern University: A Basic guide".  All work for this course will be submitted 
electronically via email (rstathakis@northwestern.edu); no need to waste paper! Your written work may 
be tested for plagiarized content.  For details regarding academic integrity at Northwestern or to 
download the guide, visit: http://www.northwestern.edu/provost/policies/academic-
integrity/index.html.  
 
Accommodations for Students with Disabilities 
I am committed to ensuring that this class is fully accessible to every member of our learning 
community.  If anything is impeding your success in this class, please see me so that we can work 
together to find solutions.  I believe in differentiation and want to work with you to tailor this course to 
best meet your needs, readiness, and interests.   
 
In compliance with Section 504 of the 1973 Rehabilitation Act and the Americans with Disabilities Act, 
Northwestern University is committed to providing equal access to all programming.  Students with 
disabilities seeking accommodations are encouraged to contact AccessibleNU at 467-5530 or 
accessiblenu@northwestern.edu.  AccessibleNU is located in Suite 130 of 2122 Sheridan (formerly 
known as Seabury).  AccessibleNU also has an excellent web site, which is viewable at: 
http://www.northwestern.edu/accessiblenu/. 
 
  



Grading, Assignments & Assessments 
The assignments for this course are strategically designed to help you reflect; synthesize information 
and ideas; challenge your thinking; engage in authentic activities; and demonstrate your learning.  As 
you are working on the assignments, the learning objectives should be clear and you should be able to 
understand the practical applications of your work.  If this is not the case, please see me.  Also, note 
that assignments can be modified to meet your unique needs and interests.  Detailed instructions for 
each assignment will be provided in class and/or through Canvas.  
 
As we will discuss in this course, assessment and evaluation are complex. Many of the texts we will 
examine make a case for actively engaging students in all steps of evaluation; you will be an active 
participant in the evaluation and assessment of your own learning in this course.  There will be 
opportunities for you to develop your own goals, think about your thinking and learning, and consider 
how to reach your goals.  
 
“Photo Album” Components 
As suggested by Tomlinson and McTighe (see right), 
assessment is best viewed as a photo album instead of a single 
snapshot.  You will work all quarter to fill your album with 
authentic and relevant tasks.  You will continue to revise and 
add to some of these items next quarter in your student 
teaching seminar.  

☐ Weekend Updates 
☐ Field Notes 
☐ Discussion Posts 
☐ Video 1: Classroom Design 
☐ Practicum Contract 
☐ Mentor Interview 
☐ Assessment Portfolio 
☐ Edthena Video 2 and Comments 
☐ Student Interview 
☐ Management Portfolio 
☐ Edthena Video 3 
☐ Practical Application Assignment  
☐ Lesson/Unit Addressing Social Emotional Learning 
☐ Differentiation Portfolio   
☐ Edthena Video: Teaching a Lesson or Mini-Lesson  
☐ Curriculum Map for Winter Quarter *DRAFT* 
☐ Final Reflective Essay 
☐ Practicum Evaluations from Mentors 
☐ Self-Assessment 
☐ Self-Care Plan 

 
  

            Consider Photo Albums               
   Versus Snapshots... 

A photo album typically contains a 
number of pictures taken over time 
in different contexts, when viewed 
as a whole, the album presents a 
more accurate and revealing 
‘portrait’ of an individual than does 
any single snapshot within. It is the 
same with classroom 
assessment—a single test at the 
end of instruction is less likely to 
provide a complete picture of a 
students’ learning than a collection 
of diverse sources of evidence is. 
 
- Tomlinson & McTighe, 
Integrating Differentiated 
Instruction and Understanding by 
Design 
	 ” 

“ 



Illinois Professional Teaching Standards (2013) 
 

Standard 1 - Teaching Diverse 
Students – The competent 
teacher understands the diverse 
characteristics and abilities of 
each student and how individuals 
develop and learn within the 
context of their social, economic, 
cultural, linguistic, and academic 
experiences. The teacher uses 
these experiences to create 
instructional opportunities that 
maximize student learning.  

Standard 2 - Content Area and 
Pedagogical Knowledge – The 
competent teacher has in-depth 
understanding of content area 
knowledge that includes central 
concepts, methods of inquiry, structures of the disciplines, and content-area literacy. The teacher creates 
meaningful learning experiences for each student based upon interactions among content area and pedagogical 
knowledge, and evidence-based practice.  

Standard 3 - Planning for Differentiated Instruction – The competent teacher plans and designs instruction based 
on content area knowledge, diverse student characteristics, student performance data, curriculum goals, and the 
community context. The teacher plans for ongoing student growth and achievement.  

Standard 4 - Learning Environment – The competent teacher structures a safe and healthy learning environment 
that facilitates cultural and linguistic responsiveness, emotional well-being, self-efficacy, positive social interaction, 
mutual respect, active engagement, academic risk-taking, self-motivation, and personal goal-setting.  

Standard 5 - Instructional Delivery – The competent teacher differentiates instruction by using a variety of strategies 
that support critical and creative thinking, problem-solving, and continuous growth and learning. This teacher 
understands that the classroom is a dynamic environment requiring ongoing modification of instruction to enhance 
learning for each student.  

Standard 6 - Reading, Writing, and Oral Communication – The competent teacher has foundational knowledge of 
reading, writing, and oral communication within the content area and recognizes and addresses student reading, 
writing, and oral communication needs to facilitate the acquisition of content knowledge. 

Standard 7 - Assessment – The competent teacher understands and uses appropriate formative and summative 
assessments for determining student needs, monitoring student progress, measuring student growth, and 
evaluating student outcomes. The teacher makes decisions driven by data about curricular and instructional 
effectiveness and adjusts practices to meet the needs of each student.  

Standard 8 - Collaborative Relationships – The competent teacher builds and maintains collaborative relationships 
to foster cognitive, linguistic, physical, and social and emotional development. This teacher works as a team 
member with professional colleagues, students, parents or guardians, and community members.  

Standard 9 - Professionalism, Leadership, and Advocacy – The competent teacher is an ethical and reflective 
practitioner who exhibits professionalism; provides leadership in the learning community; and advocates for 
students, parents or guardians, and the profession.  



SESP Conceptual Framework for Teacher Education 
 
Vision 
The Teacher Education Program at Northwestern 
University is guided by a conceptual framework for 
teacher education, organized around a vision of 
learning, learners and teaching. The conceptual 
framework focuses on: 
 

A vision of learning that includes: 
1.1. how students come to understand and think 

about subject matter; 
1.2. an emphasis on inquiry and reflection; 
1.3. the importance of collaboration and social 

interaction; and 
1.4. experiential activities that are relevant and 

engaging. 
 

A vision of learners that includes: 
2.1 the belief that every person is capable of 

learning; 
2.2 that development is shaped by social 

contexts; and 
2.3 equitable experiences for all. 

 

A vision of teaching that includes: 
3.1 connecting theory and practice;  
3.2 inquiry, reflection, collaboration, and 

innovation; 
3.3 creating a climate of learning for all students; 

and 
3.4 acting professionally, responsibly, and 

ethically. 

Dispositions 
Dispositions are habits of professional action and 
moral commitment to teaching. The program will help 
candidates develop the following dispositions: 

1. Willingness to systematically reflect on one’s 
own practice.  

2. Commitment to understanding students’ 
thinking about the subject matter.  

3. Belief in the value of seeing students as 
individuals.  

4. Enthusiasm for learning and teaching through 
collaboration. 

5. Willingness to take the risks associated with 
engaging students’ interests through real world 
experiences. 

6. Energy for incorporating innovations in teaching, 
including the use of new technologies.  

7. Commitment to conducting one’s self 
professionally and responsibly.  

 
The guiding principle of the School of Education and 
Social Policy lies in our vision of learning, learners, and 
teaching as interdependent and ever changing.  We 
understand that learning takes place in all stages of 
life and in many different settings, not only in schools.  
We view increasing diversity in the world as a rich 
resource for authentic learning.  Ours is a vision firmly 
grounded in social practice, and we actively connect 
pedagogical theory to everyday experience in the 
classroom and beyond.  Through research and 
reflection, we seek to understand the nature of 
learning communities and how innovations in 
pedagogy, technology, and social policy can improve 
our institutions and our lives. 

 
Illinois Social and Emotional Learning Standards 
Goal 1 - Develop self-awareness and self-management skills to achieve school and life success.  
Goal 2 - Use social-awareness and interpersonal skills to establish and maintain positive relationships.  
Goal 3 - Demonstrate decision-making skills and responsible behaviors in personal, school, and 
community contexts. 
 
This course will emphasize all elements of the Conceptual Framework as well as cultivate the six 
dispositions and work towards the Social Emotional Learning goals for ourselves and our students.  
 
	 	



	
WEEK 1: SEPTEMBER 18     STARTING WITH THE END GOALS IN MIND 
Observation Focus (complete in the days before our class): How does your teacher begin the school 
year?  What does s/he do to build community and establish expectations?  What do the students do?  
What do you think the students learn on the first day? What kind of learning is valued in this classroom? 

Questions:   How does research inform our daily practice as educators?  How can we have a positive 
impact on our students?  What are we hoping to learn through this course? What do we want our 
students to learn?  

Activities/Topics: Introductions, Standards and Conceptual Framework, Teaching Noticing & Field 
Notes, Professionalism, Essential Questions & Your Essential Questions, The Start of a School Year, 
Edthena, Backwards Design, Introduction to Lesson Planning, Classroom Communities (sometimes 
referred to as “Management”) 

ILPT Standards: 1A, 1C, 1F, 2B, 4A, 4D, 9C,  

Homework (for next session):  
- Weekend Update 
- Notes from one class period (focus on the shape and structure of the lesson) 
- Read Understanding by Design (Introduction through the end of Chapter 3) 
- Work on selecting your texts 

 

WEEK 2: SEPTEMBER 28      UNDERSTANDING BY DESIGN & LESSON PLANS 
Observation Focus (complete in the days before our class): What are the goals of the lesson? What are 
the components of the lesson? What are the students doing? How does the teacher assess learning? 

Questions:  What are the elements of an effective lesson? How do we craft lessons that meaningfully 
integrate those different elements? What big ideas and essential questions might form the basis of our 
future units and lessons? What is the connection between unit planning and daily lessons?  

Activities/Topics: Open Forum, Classroom Design Video Introduction, Continue UbD, Lesson Plans, Unit 
Planning and Student Behavior, The Role of Assessment in Planning, and Illinois Social and Emotional 
Learning Standards  

ILPT Standards:  1A, 1C, 1F, 1H, 1L, 2B, 2C, 2D, 2G, 4D, 5A, 5B, 5F, 5G 

Homework (for next session):  

- Weekend Update 
- Lesson plan from the day you observed 
- Classroom Design Video  
- Read Understanding by Design (Chapters 4-6)  
- Reflection on your experiences as a learner (CANVAS) 

 

 
  



WEEK 3: OCTOBER  5      BRAIN-BASED LEARNING & ASSESSMENT  
Observation Focus (complete in the days before our class):  What are students doing during class?  
Does the class meet their needs/interests? How do you know if the students are learning?  

Questions:  How can we maximize our use of physical space to engage students in learning? How do 
students’ interests, backgrounds, and needs impact our instruction and lesson plans? How can current 
brain research improve teaching/learning?  

Activities/Topics: Open Forum, Discussion of Classroom Design Videos, Brain-Based learning, Bloom’s 
Taxonomy, Flipped Instruction, Student Assets, and Begin Discussing Assessment Design 

ILPT Standards: 1A, 1B, 1C, 1E, 2C, 2G, 4A, 4E, 5A 

Homework (for next session):  
- Weekend Update 
- Watch Classroom Design Videos 
- Read Understanding by Design (Chapters 6-8)  
- Interview your Mentor and Draft an Assessment by next week (you will need a class set of 

completed assessments by October 19)  
	

WEEK 4: OCTOBER 12      ASSESSMENT TO INFORM INSTRUCTION 
Please bring an assessment you have written or an assessment that was used at your practicum site.  

Observation Focus (complete in the days before our class): What forms of assessment are you 
observing? How does assessment data impact instructional decisions? Do students self-assess?  

Questions:  What is the role of assessment in a teaching cycle? How can we develop assessments that 
will meet our needs and the needs of our students? What are the qualities of an effective assessment? 
How can assessment become an integral part of our practice? How should we grade student work? 
What type of feedback should we provide?  How can we focus our assessment and feedback efforts 
towards student growth?   

Activities/Topics: Open Forum, Sharing Assessments, edTPA Task 3, Issues and Questions with 
Assessments/Grading, Rubrics, Feedback, Authentic Assessment, Student Self-Assessment, and RTI 

ILPT Standards: 3A, 3D, 3G, 4D, 4H, 7A through 7I, 7J JL, JM 

Homework (for next session):  
- Weekend Update 
- Meet with your Mentor to Discuss Assessment 
- Administer an Assessment by October 19 
- Edthena Video 2 on Student Thinking by October 19 
- Finish Understanding by Design  

 

  



WEEK 5: OCTOBER 19          FEEDBACK AND GRADING 
Please bring a class set of assessments.  

Observation Focus (complete in the days before our class): What types of feedback do students 
receive?  How do students respond to or use that feedback?  *Consider observing another teacher!* 

Questions:  How can we use assessments to improve teaching and learning? How can we analyze 
student assessment data?  How does that analysis impact instruction? What is the role of grading?  
What do our students and how does that impact our teaching?  What logistical issues are likely with 
different types of assessments?  How does assessment connect with your ideas about classroom 
community? 

Activities/Topics: Open Forum, Sharing Assessments, edTPA Task 3, Issues and Questions with 
Assessments/Grading, Rubrics, Feedback, Authentic Assessment, Student Self-Assessment, and MTSS 

ILPT Standards: 3A, 3D, 3G, 4D, 4H, 7A through 7I, 7J JL, JM 

Homework (for next session):  
- Weekend Update 
- Assessment Portfolio by October 26 

 

WEEK 6: OCTOBER 26           DIFFERENTIATION  
Observation Focus (complete in the days before our class):  Focus on a single student.  What does s/he 
do during class?  Is s/he engaged? Does the lesson meet his/her needs?  How do you know if s/he is 
learning?   

Questions:  How can we meet a variety of student needs and connect with students’ interests in the 
context of one lesson or unit? How can we provide additional supports or additional challenge for some 
students while working towards the same overarching goals? 

Activities/Topics: Open Forum, Differentiation, Return to MTSS, Growth Mindset, and Student Interview 

ILPT Standards:  1A, 1C, 1D, 1E, 1G, 3A, 3B, 3C, 3D, 3E, 3F, 3G, 4A, 4C, 4D, 4E, 4H, 5C, 5E, 5F, 5H,  

Homework (for next session):  
- Weekend Update 
- Student Interview by November 2 
- Work on Differentiation Portfolio (complete by November 5)  

 

 

 

 

 

 

 



WEEK 7: NOVEMBER 2      CLASSROOM COMMUNITIES 

Observation Focus (complete in the days before our class):  What type of classroom environment has 
your mentor established?  What procedures are in place in your classroom and school? 

Questions: How can we establish positive learning communities in our classrooms? How can we use 
effective lesson design to maximize student engagement and minimize disruptions? What policies and 
procedures will support our educational goals?  

Activities/Topics: Open Forum, “Management” Strategies, Classroom Expectations, Student-Teacher 
Relationships, Social Emotional Learning, Mandated Reporting, School Safety Protocols, and work on 
Management Portfolio   

ILPT Standards: 4A, 4C, 4D, 4E, 4F, 4G, 4H, 8B, 8D, 8E, 8F, 8G, 9B, 9C 

Homework (for next session): 
- Weekend Update 
- Work on Classroom Community Plan (complete by November 9)   
- Edthena Video 3 on Teacher/Student Interaction (complete by November 16)  
- Social-Emotional Learning Lesson on Canvas (complete by November 12)  

 

WEEK 8: NOVEMBER 9     CULTURALLY-RESPONSIVE TEACHING, EQUITY, & DISCOURSE 
Observation Focus (complete in the days before our class): Who is talking in the classroom? What types 
of questions are asked? What discourse patterns are common in the classroom?  

Questions:  How do teachers cultivate an appreciation for diversity?  What are the unique 
considerations for teaching in my school context?  Who should do most of the speaking in a classroom? 
How can we engage all of our learners in discussions? How do discourse patterns impact access and 
equity in schools? How can we craft interesting and relevant questions? How can we ensure that all 
student voices are valued?  

Activities/Topics: Open Forum, Culturally-Responsive Teaching, Challenging Deficit Mindsets, Discourse 
Patterns, Questioning & Discussion Techniques, and Discourse as Assessment  

ILPT Standards:  1E, 2B, 2E, 2H, 4D, 5B, 5F, 5G 

Homework (for next session):  
- Weekend Update 
- Practical Application Canvas Post (complete by November 26) 
- Teaching Video (bring to class on November 30)   

 

  



WEEK 9: NOVEMBER 16       TECHNOLOGY & ACADEMIC LANGUAGE 
Observation Focus (complete in the days before our class): How does your mentor teacher address 
academic language? What scaffolds and supports are in place for students with varied linguistic needs? 

Questions:  How can we ensure that all students have the academic language necessary to participate in 
class?  What strategies will effectively develop students’ literacy skills?  How can we use technology to 
enhance our teaching?  How do we evaluate different instructional technology tools?  

Activities/Topics: Open Forum, Academic Language, Technology Tools 

ILPT Standards:  1A, 1C, 1E, 1F, 6A, 6B, 6E, 6F, 6H, 6I, 8A 

Homework (for next session):  
- Weekend Update 
- Practical Application Canvas Post (complete by November 26) 
- Winter Quarter Curriculum Map  
- Edthena Final Video (bring to class on November 30)   

 

WEEK 10: NOVEMBER 30        PUTTING IT ALL TOGETHER 
Observation Focus (complete in the days before our class): What are you now noticing when you 
observe? Has anything changed in how you look at the classroom, instruction, or your students?  

Questions:  How can we realistically implement the different theories and research we have discussed? 
What are our main goals and objectives as we begin teaching? What have we learned? What do we still 
need to learn? 

Activities/Topics: Open Forum, Theory & Practice Cranium, Putting it All Together, Video Club, Final 
Reflections, Self-Care Plans for Winter, and Evaluations   

ILPT Standards: 1A, 1B, 1C, 2A, 2I, 4A, 4D, 4J, 4K, 8B, 8G, 9A, 9D, 9H, 9I, 9K, 9O 

Homework:  
- Weekend Update 
- Final Reflection  
- Evaluations from Each Mentor 
- Self-Assessment (in class)   

 

	


