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MS ED 410: Foundations of Learning in a New Language 

Northwestern University  

School of Education and Social Policy 

Spring 2018

 
 

Instructor: Emily Machado 

Office Hours:  By appointment               

Contact Information:  Email: machado.emily@gmail.com     

Course Meeting Date/Time: Mondays, 6:00-9:00 PM 

Room: Annenberg 101 

 

Course Purpose and Overview 

Course Description: The course explores historical, political, sociocultural and educational 

practices which impact linguistically and culturally diverse learners in American schools. Topics 

include federal and state laws regarding the learning of English as a new language, foundations 

of first and second language acquisition, historical movements in immigration and education, and 

comparative international language instruction. Major instructional models are discussed, 

including methods and materials for effective pedagogy, with a goal of deepened appreciation 

and understanding of factors contributing to sustained student achievement. 

 

Course Objectives: 

1. To demonstrate knowledge of theories and models of second language acquisition. 

2. To demonstrate knowledge of the various models of SLA in national policy and in 

schools and their influence on the academic success of English language learners (ELLs). 

3. To demonstrate understanding of the effect of political, social, cultural, and historical 

policies and laws on the education of ELL students. 

4. To reflect on the ways that acquiring/learning a new language and acculturating to a new 

way of life impacts immigrants and their families within and beyond the school setting. 

5. To demonstrate awareness of terminology, law, and resources for educators involved 

with linguistically and culturally diverse students. 

6. To demonstrate understanding of the demographic trends in the U.S. and their impact 

upon the educational options and outcomes of children who speak a language other than 

English in the home. 

7. To demonstrate understanding of strategies to be able to serve as advocates for the needs 

of English language learners in school and community settings. 

8. To demonstrate understanding of best practices for teaching English as a new language. 
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Northwestern University Conceptual Framework for Teacher Education 

Mission: Our mission is to prepare knowledgeable, reflective, and innovative teachers 

who will lead and inspire students. 

Vision: The Teacher Education Program at Northwestern University is guided by a conceptual 

framework for teacher education, organized around a vision of learning, learners and teaching.  

 

The conceptual framework focuses on: 

A vision of learning that includes: 

1.1. how students come to understand and think about subject matter; 

1.2. an emphasis on inquiry and reflection; 

1.3. the importance of collaboration and social interaction; and 

1.4. experiential activities that are relevant and engaging. 

A vision of learners that includes: 

2.1 the belief that every person is capable of learning; 

2.2 that development is shaped by social contexts; and 

2.3 equitable experiences for all. 

A vision of teaching that includes: 

3.1 connecting theory and practice; 

3.2 inquiry, reflection, collaboration, and innovation; 

3.3 creating a climate of learning for all students; and 

3.4 acting professionally, responsibly, and ethically. 

 

Dispositions: CAEP defines dispositions as “habits of professional action and moral 

commitment to teaching.” The Northwestern teacher preparation programs will help candidates 

acquire the following dispositions to the level of proficiency: 

1. to reflect on one’s own practice and make changes as appropriate. 

2. to support students as individuals. 

3. to collaborate with all stakeholders. 

4. to engage all students. 

5. to incorporate innovations in teaching, including the use of new technologies. 

6. to conduct one’s self professionally, responsibly, and ethically. 

 

Illinois Professional Teaching Standards Addressed 

Standard 1- Teaching Diverse Students: The competent teacher understands the 

diverse characteristics and abilities of each student and how individuals develop and 

learn within the context of their social, economic, cultural, linguistic, and academic 

experiences. The teacher uses these experiences to create instructional opportunities that 

maximize student learning. 

Standard 2 - Content Area and Pedagogical Knowledge: The competent teacher has in- 
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depth understanding of content area knowledge that includes central concepts, methods of 

inquiry, structures of the disciplines, and content area literacy. The teacher creates meaningful 

learning experiences for each student based upon interactions among content 

area and pedagogical knowledge, and evidence-based practice. 

Standard 3 - Planning for Differentiated Instruction The competent teacher plans and 

designs instruction based on content area knowledge, diverse student characteristics, 

student performance data, curriculum goals, and the community context. The teacher 

plans for ongoing student growth and achievement. 

Standard 6 - Reading, Writing, and Oral Communication: The competent teacher has 

foundational knowledge of reading, writing, and oral communication within the content 

area and recognizes and addresses student reading, writing, and oral communication 

needs to facilitate the acquisition of content knowledge. 

 

General Course Policies and Expectations 

Communication: We will use email and our course Canvas to communicate between classes 

and post assignments, so please check them regularly.  

 

Assignments:  You will receive additional guidelines and grading details for all major 

assignments.  All papers are to be typed/word-processed, double-spaced with 12-point font and 

pages numbered, using APA citation format.  Assignments should be submitted via Canvas 

unless otherwise specified in the assignment description.  

 

Late Assignments:  All assignments in this course should be submitted on time. Late 

assignments will not receive full credit. 5% will be deducted per day late.  If you cannot turn in 

an assignment on the due date, make sure to contact me well before it is due to make 

arrangements.  

 

In-Class Technology Use: Using laptops or cell phones as tools for your learning is encouraged 

in this class.  However, non-instructional use of these devices is not acceptable.  Engaging in 

non-instructional use of devices will result in a reduction in your participation grade.   

 

Absences: You may have one absence without consequence.  Any subsequent absences will 

lower your final grade by 5%. Students with perfect attendance will have 1% added to their 

final grades. If you will be absent, please email the instructor and a classmate who can collect 

handouts for you. Even if you are absent, you will still be held accountable for all information 

covered in class.  Additionally, you still must turn in your assignments on time.   

 

Tardiness: Attendance will be taken at the start of class. If you are late, it will be documented. 

Three or more late arrivals will be considered an absence.  

 



 

4 

Academic Integrity: Students in this course are required to comply with the policies found in 

the booklet, “Academic Integrity at Northwestern University: A Basic Guide.” All papers 

submitted for credit in this course must be submitted electronically unless otherwise instructed 

by the professor. Your written work may be tested for plagiarized content. For details regarding 

academic integrity at Northwestern or to download the guide, visit: 

http://www.northwestern.edu/provost/policies/academic-integrity/index.html. 

 

Accommodations for Students with Disabilities: Any student with a disability requesting 

accommodations must register with Services for Students with Disabilities 

(ssd@northwestern.edu; 847-467- 5530) and request an SSD accommodation notification for 

his/her professor, preferably within the first two weeks of class. All information will remain 

confidential. 

 

Required Texts 

Please obtain a copy of the the text listed below.  Apart from this book, all required articles, 

chapters, and videos will be posted on Canvas.   

 

de Jong, E. (2011). Foundations of multilingualism in education – from principles to 

 practice. Philadelphia, PA: Caslon.  ISBN: 978-1934000069 

 

Course Assignments 

Below is a breakdown of each assignment we will complete in this course.  You will receive 

additional information about each assignment in class.  You should also feel free to reach out to 

me with any questions or concerns. 

 

Assignment Percentage Due Date 

Weekly Responses 16 Weekly 

Linguistic Autobiography 20 April 23 

Classroom Observation 10 May 21 

Teaching Strategy Demo 10 Varied Weeks 

Lesson Planning Project 35 June 11 

Participation 9 Weekly 

 

Weekly Reading Responses: Each week, you will submit a 1.5-2 page response that addresses 

all of the readings due for class.  The format for these responses is open.  You may respond in 

writing or you may compose a response in some other form (e.g., podcast, video, etc.).  You may 

http://www.northwestern.edu/provost/policies/academic-integrity/index.html
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choose to address themes, tensions, and/or connections between the readings and may also draw 

on your personal experiences.  Alternatively, you may choose to respond to one or more of the 

questions posed at the end of each chapter of the De Jong text. 

 

Linguistic Autobiography: You will compose a linguistic autobiography that details your 

exposures to, experiences with, and use of languages, including varieties of English.  You may 

want to consider your first language acquisition, second/foreign language learning, family 

history with languages, perceptions of languages, and the role of language in your future work 

with students.  Your autobiography may be written (approximately 4-5 pages in length), but 

multimodal responses are encouraged (e.g., including images, videos, etc.). You will share these 

autobiographies in class. 

 

Classroom Observation: You will conduct a school-based observation (approximately 60 

minutes) of a classroom where at least one emergent bilingual student is present.  You may 

observe a teacher who is providing ENL/ESL services, or a general education teacher in your 

content area.  You may schedule this observation on your own (e.g., through your student 

teaching site; in a friend’s classroom) or you may reach out to me for support in setting up a 

visit. 

 

Demonstration of ENL Teaching Strategy: With a partner, you will research and present on an 

instructional strategy that either (a) supports English language development/bilingualism or (b) 

makes content comprehensible.  You will sign up for a date to present your ENL teaching 

strategy for your classmates.  Your presentation should last approximately 10-15 minutes and 

should include some brief modeling.   

 

Lesson Planning Project: You will choose from one of two tracks for your final project in this 

course.  You may want to decide which track you will follow based on your experience and 

familiarity with lesson planning.  Please feel free to talk with me about which track you would 

like to follow.  While your written materials are due during final exam week, you will workshop 

a draft of your plans with your peers during Class 9. 

 

Track 1: Lesson Plan Modification Track 2: Lesson Plan Creation 

In this track, you will find a lesson plan 

related to your subject area.  Then, you will 

complete three components of this 

assignment:  

1) Linguistic Analysis: In 1-2 pages, 

you will analyze the linguistic 

demands of this lesson. You may want 

to consider vocabulary demands, 

In this track, you will create a lesson plan 

related to your subject area that addresses the 

needs of emergent bilingual students.  Then, 

you will complete two components of this 

assignment. 

1) Lesson Plan Creation: You will 

create a lesson plan that utilizes 

instructional strategies that support 
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syntax demands, expressive language 

demands, etc. 

2) Lesson Plan Modification: You will 

submit modifications to this lesson 

plan to address the needs of emergent 

bilingual students.  You will make 

modifications visible by using a 

different text color and/or 

strikethrough text. 

3) Lesson Plan Explanation: In 2-4 

pages, you will (1) describe the 

modifications you made to the lesson 

plan; (2) provide a rationale for these 

changes, including a description of the 

emergent bilingual students for whom 

you are modifying the plan; and (3) 

describe 3 key takeaways about 

working with emergent bilinguals that 

you will carry with you in your 

teaching.  

emergent bilingual students.  For 

example, you may want to use SDAIE 

strategies or integrate translanguaging 

practices. 

2) Lesson Plan Explanation: In 2-4 

pages, you will (1) describe the 

students/class for whom you are 

writing this plan; (2) provide a 

rationale about why/how this plan 

addresses the needs of emergent 

bilinguals; and (3) describe 3 key 

takeaways about working with 

emergent bilinguals that you will carry 

with you in your teaching. 

 

Participation: You will be evaluated on your participation in class.  This grade reflects your 

engagement with and contributions to class discussions, your willingness to work with partners 

and share your thinking, and your attendance and punctuality.  

 

Grading Scale 

Your final grade will be determined using the following scale:  

Grade Final Percentage Grade Final Percentage 

A 93-100% A- 90-92% 

B+ 87-89% B 83-86% 

B- 80-82% C+ 77-79% 

C 73-76% C- 70-72% 

D 60-69% F Below 60% 
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Course Schedule 

Please note that the instructor reserves the right to modify topics, readings, and assignments. 

Class Topic Readings Due Assignments Due 

Class 1 

April 3 

Course Overview 

 

  

Class 2 

April 9 

A Historical Perspective: 

Immigration, Language, 

and Schools 

De Jong: Chapter 1 & Chapter 6 

Teaching Bilinguals (Even if You’re Not 

One): Episode 1 

Weekly Response 

Class 3 

April 16 

Language Learning: 

Ideology, Politics, and 

Policy 

De Jong: Chapter 5 & Chapter 7 

Teaching Bilinguals (Even if You’re Not 

One): Episode 2 

Weekly Response 

Linguistic 

Autobiography 

Class 4 

April 23 

Language Acquisition: 

Principles and Practices 

 

De Jong: Chapter 2 & Chapter 3 

TED Talk: The Linguistic Genius of 

Babies 

Weekly Response 

 

Class 5 

April 30 

Sheltered Instruction: 

Making Content 

Comprehensible 

 

Hansen-Thomas, 2008 

Cline & Necochea, 2003 

Teaching Bilinguals (Even if You’re Not 

One): Episode 3 

Weekly Response 

 

Class 6 

May 7 

Differentiating for 

Emergent Bilinguals 

 

Baecher et al., 2012 

Fairbairn & Jones-Vo, 2010 

Teaching Bilinguals (Even if You’re Not 

One): Episode 4 

Weekly Response 

 

Class 7 

May 14 

Teaching for 

Translanguaging: 

Drawing on Students’ 

Linguistic Resources 

Garcia et al.: Chapters 1, 4, and 5 

Teaching Bilinguals (Even if You’re Not 

One): Episode 5 

Weekly Response 

 

Class 8 

May 21 

Assessing Emergent 

Bilinguals 

 

Lenski et al., 2006  

O’Malley & Pierce, 1996 

Weekly Response 

Classroom 

Observation  

May 28 Memorial Day:  

No Class Meeting 

  

Class 9 

June 4 

Bringing it All Together 

 

Harper & DeJong, 2006 

DeJong: Chapter 12 

Weekly Response 

Lesson Planning 

Project Workshop 

Exam 

Week  

June 11 

Final Exam Week:  

No Class Meeting 

 Lesson Planning 

Project  



 

8 

References 

 

Baecher, L., Artigliere, M., Patterson, D. K., & Spatzer, A. (2012). Differentiated instruction for  

English language learners as "variations on a theme": Teachers can differentiate 

instruction to support english language learners. Middle School Journal, 43(3), 14-21. 

Doi: 10.1080/00940771.2012.11461807 

 

Cline, Z., & Necochea, J. (2003). Specially designed academic instruction in english (SDAIE):  

More than just good instruction. Multicultural Perspectives, 5(1), 18-24. doi: 

10.1207/S15327892MCP0501_4 

 

de Jong, E. (2011). Foundations of multilingualism in education – from principles to 

 practice. Philadelphia, PA: Caslon. 

 

Fairbairn, S., & Jones-Vo, S. (2010). Differentiating instruction and assessment for English  

language learners: A guide for K-12 teachers. Philadelphia, PA: Caslon 

 

Garcia, O., Johnson, S. I., & Seltzer, K. (2016). The translanguaging classroom: Leveraging  

student bilingualism for learning. Philadelphia, PA: Caslon. 

 

Hansen-Thomas, H. (2008). Sheltered instruction: Best practices for ELLs in the mainstream.   

Kappa Delta Pi Record, 44(4), 165-169. doi: 10.1080/00228958.2008.10516517 

 

Harper, C., & de Jong, E. (2004). Misconceptions about teaching English-language learners.   

Journal of Adolescent & Adult Literacy, 48(2), 152-162. doi: 10.1598/JAAL.48.2.6 

 

Kuhl, P. (2011, February). The linguistic genius of babies [video file]. Retrieved from:  

https://www.youtube.com/watch?v=G2XBIkHW954 

 

Lenski, S. D., Ehlers-Zavala, F., Daniel, M. C., & Sun-Irminger, X. (2006). Assessing  

English language learners in mainstream classrooms. The Reading Teacher, 60(1), 24-34. 

10.1598/RT.60.1.3 

O’Malley, J. M., & Pierce, L. V. (1996). Authentic assessment for English language learners:  

Practical approaches for teachers.  New York, NY: Longman. 

 

Vogel, S. (2017). Teaching bilinguals (even if you're not one): A CUNY-NYSIEB webseries  

[video files]. Retrieved from: https://www.cuny-nysieb.org/teaching-bilinguals-

webseries/ 

https://www.youtube.com/watch?v=G2XBIkHW954

