
MSEd 412 Spring 2018 4/30/18 Page 1 

Northwestern University 

School of Education and Social Policy 

MSEd 412: Elementary Social Studies Methods and Content 

Spring 2018  Mondays, 6:00-9:00pm  Annenberg G08 

 

Instructor:  Cecily Relucio Hensler 

Contact:  cecily.hensler@northwestern.edu 

    

Office Hours:  By appointment 

Description: Models effective teaching of history and the social sciences in the 

elementary classroom by studying the diverse peoples, cultures, and 

histories that make up our society. 

 

Course purpose:  In this course we explore what it means to teach and learn social studies in the 

elementary classroom.  An essential question organizing this course is: “Who are we?”  We will 

examine many ways we ask and answer this question in history and the social science 

disciplines, and with students in elementary classrooms. We will explore the ways students learn 

about history and the social sciences, and how you can create experiences to make social studies 

come alive for them through effective planning, assessment and instruction.   

 

Course goals:  The goals of this course are to develop your abilities to: 

1. Plan effectively for social studies instruction 

2. Teach meaningful and effective social studies lessons and units 

3. Assess what students are learning in social studies 

4. Connect social studies to students’ lives 

5. Participate in a learning community, as both a teacher and a learner 

6. Investigate critical questions about our shared history and society 

 

Methods of instruction:  Instruction will combine presentations by instructor and students, 

modeling of strategies, whole-class discussion, small group work, individual work, computer and 

Internet activities, and a variety of practice teaching structures. Assignments will require both 

individual and collaborative work, including both social studies inquiry and lesson planning.  

We will use resources including children’s literature and non-fiction books, textbooks, maps, 

historical documents, videos, music, artwork, data, and other materials as tools for teaching and 

learning.  We will focus mostly on U.S. History, examining the diverse peoples, cultures, and 

histories that make up our society, and practice ways to help students ask critical questions and 

seek deeper understandings of their worlds and their lives. 

 

Northwestern Teacher Education Conceptual Framework  

The Teacher Education Program at Northwestern University is guided by a conceptual 

framework for teacher education, organized around a vision of learning, learners and teaching.  
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The conceptual framework focuses on  

A vision of learning that includes:  

1.1.  how students come to understand and think about subject matter;   

1.2.  an emphasis on inquiry and reflection;   

1.3.  the importance of collaboration and social interaction; and   

1.4.  experiential activities that are relevant and engaging.   

A vision of learners that includes:  

2.1  the belief that every person is capable of learning;   

2.2  that development is shaped by social contexts; and   

2.3  equitable experiences for all.   

A vision of teaching that includes:  

3.1  connecting theory and practice;   

3.2  inquiry, reflection, collaboration, and innovation;   

3.3  creating a climate of learning for all students; and   

3.4  acting professionally, responsibly, and ethically.   

 

Dispositions  

Dispositions are habits of professional action and moral commitment to teaching. The program 

will help candidates acquire the following dispositions to the level of proficiency:  

• reflect on one’s own practice and make changes as appropriate   

• support students as individuals   

• collaborate with all stakeholders   

• engage all students   

• incorporate innovations in teaching, including the use of new technologies   

• conduct oneself professionally, responsibly and ethically   

 

ILLINOIS PROFESSIONAL TEACHING STANDARDS (2013)   
Standard 1 - Teaching Diverse Students – The competent teacher understands the diverse 

characteristics and abilities of each student and how individuals develop and learn within the 

context of their social, economic, cultural, linguistic, and academic experiences. The teacher uses 

these experiences to create instructional opportunities that maximize student learning.   
Standard 2 - Content Area and Pedagogical Knowledge – The competent teacher has in-depth 

understanding of content area knowledge that includes central concepts, methods of inquiry, 

structures of the disciplines, and content area literacy. The teacher creates meaningful learning 

experiences for each student based upon interactions among content area and pedagogical 

knowledge, and evidence-based practice.   
Standard 3 - Planning for Differentiated Instruction – The competent teacher plans and designs 

instruction based on content area knowledge, diverse student characteristics, student performance 

data, curriculum goals, and the community context. The teacher plans for ongoing student 

growth and achievement.   
Standard 4 - Learning Environment – The competent teacher structures a safe and healthy 

learning environment that facilitates cultural and linguistic responsiveness, emotional well-being, 

self-efficacy, positive social interaction, mutual respect, active engagement, academic risk- 

taking, self-motivation, and personal goal-setting.  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Standard 5 - Instructional Delivery – The competent teacher differentiates instruction by using a 

variety of strategies that support critical and creative thinking, problem-solving, and continuous 

growth and learning. This teacher understands that the classroom is a dynamic environment 

requiring ongoing modification of instruction to enhance learning for each student. 

Standard 6 - Reading, Writing, and Oral Communication – The competent teacher has 

foundational knowledge of reading, writing, and oral communication within the content area and 

recognizes and addresses student reading, writing, and oral communication needs to facilitate the 

acquisition of content knowledge.  

Standard 7 - Assessment – The competent teacher understands and uses appropriate formative 

and summative assessments for determining student needs, monitoring student progress, 

measuring student growth, and evaluating student outcomes. The teacher makes decisions driven 

by data about curricular and instructional effectiveness and adjusts practices to meet the needs of 

each student.  

Standard 8 - Collaborative Relationships – The competent teacher builds and maintains 

collaborative relationships to foster cognitive, linguistic, physical, and social and emotional 

development. This teacher works as a team member with professional colleagues, students, 

parents or guardians, and community members.  

Standard 9 - Professionalism, Leadership, and Advocacy – The competent teacher is an ethical 

and reflective practitioner who exhibits professionalism; provides leadership in the learning 

community; and advocates for students, parents or guardians, and the profession.  

 

Academic Integrity  

MSED students are expected to comply with the policies found in the booklet, "Academic 

Integrity at Northwestern University: A Basic Guide." For details regarding academic integrity at 

Northwestern, visit: www.northwestern.edu/provost/students/integrity/. Students' written work 

may be electronically tested for plagiarized content using TurnItIn via Canvas.  

 

Accommodations for Students with Disabilities  

In compliance with Section 504 of the 1973 Rehabilitation Act and the Americans with 

Disabilities Act, Northwestern University is committed to providing equal access to all 

programming. Any student requesting accommodations related to a disability or other condition 

is encouraged to register with AccessibleNU (accessiblenu@northwestern.edu; 847-467-5530) 

and provide professors with an accommodation notification from AccessibleNU, preferably 

within the first two weeks of class. All information will remain confidential. 

 

Course expectations: 

Attendance and punctuality 

• You are expected to attend every class, arrive on time, and stay for the duration of the 

class period. 

• Because of the small number of class sessions in the quarter system, missing two class 

sessions puts your ability to pass the class in jeopardy.  Missing three class sessions will 

result in an automatic grade of “Incomplete” and you will have to re-take the class in 

another quarter. 

• Notify me ahead of time via email, phone or text if you need to miss class, arrive late, or 

leave early.   

http://www.northwestern.edu/provost/students/integrity/#guide
http://www.northwestern.edu/provost/students/integrity/#guide
http://www.northwestern.edu/provost/students/integrity/
mailto:accessiblenu@northwestern.edu
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• Unexcused tardiness and early departures from class will result in a deduction of 

attendance points.  Chronic late arrival may lead to a request for you to withdraw from 

the course. 

• Attendance points will be deducted for unexcused absences. 

• You are responsible for making up what was completed in class, thus you are advised to 

ask a peer to take notes and collect handouts.   

 

Preparation and participation 

• Come to class prepared by completing the readings and assignments.  Bring readings with 

you to class, either electronically or in hard copy. 

• The use of laptops is limited to notetaking, accessing electronic course readings, in-class 

research, and learning activities that integrate the use of technology.  You should not 

check email, social media, or other websites unrelated to the course content/discussion.  

Silence and put away your cell phone.  If you are expecting an important call and need to 

keep your phone out, let me know before class.  Failure to adhere to these guidelines will 

result in the loss of participation points. 

• You are expected to contribute to the classroom community by sharing your ideas, 

listening to and seeking to understand the ideas of others, asking each other questions 

about the topic of discussion and ideas shared, building on each other’s ideas, and citing 

examples from the texts or your experiences to support your ideas.  As a participant in 

discussions, do what you can to encourage your peers to participate, move the discussion 

forward, and allow space for dialogue across different perspectives. 

 

Guidelines for discussion  

• Strive for intellectual humility.  Be willing to grapple with challenging ideas. 

• Differentiate between opinion—which everyone has—and informed knowledge, which 

comes from sustained experience, study, and practice.  Hold your opinions lightly and 

with humility. 

• Let go of personal anecdotal evidence and look at broader group-level patterns. 

• Notice your own defensive reactions and attempt to use these reactions as entry points for 

gaining deeper self-knowledge, rather than as a rationale for closing off. 

• Recognize how your own social positionality (e.g., race, class, gender, sexuality, ability) 

informs your perspectives and reactions to your instructor and those whose work you 

study in the course. 

• Differentiate between safety and comfort.  Accept discomfort as necessary for social 

justice growth. 

• Identify where your learning edge is and push it. For example, whenever you think, I 

already know this, ask yourself, How can I take this deeper? Or, How am I applying in 

practice what I already know? 

(from Sensoy, 0. & DiAngelo, R. (2014). Respect differences? Challenging the common 

guidelines in social justice education. Democracy & Education 22(2), 1-10). 

 

Assignments 

• All written assignments should be submitted via Canvas.  Files should be titled using the 

following format: 

[Last Name][First Name][Assignment Title] 

For example: Relucio Hensler Cecily Where I’m From Poem 
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• If you foresee difficulty getting any of the major projects in on time, contact me ahead of 

the due date to discuss an extension.  You MUST arrange ahead of time for an extension 

to an assignment due date or class project.   

• Failure to submit an assignment by the due date without an approved extension will result 

in a 50% deduction of the grade points. 

 

Emergent curriculum: 

I take an emergent and responsive curriculum approach to my teaching.  This means that there 

are a curricular framework, course objectives, and learning outcomes in place, and that I also 

make adjustments to these based upon what I am learning about you as individuals and a group: 

your background knowledge, interests, experiences, developmental needs, positionalities, and 

lines of inquiry (i.e. what “big” questions emerge from our work together). 

 

While this should result in a more meaningful and authentic experience for you as learners, it 

also means that in the short term, the course schedule (topics, readings, and assignments) are 

likely to change.  Course topics may be adjusted.  The two required course texts will remain the 

same, but the additional readings may be added, changed, or dropped.  Should the major 

assignments change, you will be given ample notice. 

 

By no later than 6pm every Wednesday, you can expect an email from me, detailing the 

topic, readings and assignments due for the next week’s class session.  The same 

information will be posted to the announcements section on Canvas.  You are responsible 

for completing the readings and assignments as detailed in the weekly email. 

 

Required textbooks and materials: 

1. Takaki, R. & Stefoff, R. (2012).  A different mirror for young people: A history of 

multicultural America.  New York, NY: Seven Stories.  ISBN: 978-1609804169 

2. Bigelow, B. & Peterson, B. (Eds.) (2003).  Rethinking Columbus: The next 500 years. 

Rethinking Schools: Milwaukee, WI.   ISBN: 978-0942961201 

3. Your own digital and/or printed copy of the Illinois Social Science Standards: 

https://www.isbe.net/Documents/K-12-SS-Standards.pdf 

4. Additional course readings will be available on Canvas 

 

Bibliography: 

Agarwal-Rangnath, A.  (2013).  Social studies, literacy, and social justice in the common core 

classroom: A guide for teachers.  New York, NY: Teachers College Press. 

 

Baptist, E.  (2014).  The half has never been told: Slavery and the making of American 

capitalism.  New York, NY: Basic Books. 

 

Bigelow, B. & Peterson, B. (Eds.) (2003).  Rethinking Columbus: The next 500 years. 

Rethinking Schools: Milwaukee, WI.  

 

Coates, T. (2014, June).  The case for reparations.  The Atlantic.  Retrieved from 

http://www.theatlantic.com/magazine/archive/2014/06/the-case-for-reparations/361631/ 

 

https://www.isbe.net/Documents/K-12-SS-Standards.pdf
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Cowhey, M.  (2006).  Black ants and Buddhists: Thinking critically and teaching differently in 

the primary grades.  Portland, ME: Stenhouse. 

 

Dunbar-Ortiz, R.  (2014).  An Indigenous people’s history of the United States.  Boston, MA: 

Beacon Press. 

 

Justice, B. & Stanley, J. (2016).  Teaching in the time of Trump.  Social Education 80(1), 36–41. 

 

Ladson-Billings, G.  (2003).  Lies my teacher still tells: Developing a critical race perspective 

toward the social studies.   In G. Ladson Billings (Ed.), Critical Race Theory perspectives on the 

social studies: The profession, policies and curriculum (pp. 1-11).  Charlotte, NC: Information 

Age Publishing. 

 

Shuster, K.  (2018).  Teaching Hard History: American Slavery.  Montgomery, AL: Southern 

Poverty Law Center. 

 

Sleeter, C. (2004).  Standardizing imperialism.  Rethinking Schools 19(1), 26-29. 

 

Sleeter, C. (2005).  Un-standardizing curriculum: Multicultural teaching in the standards-based 

classroom.  New York: Teachers College Press. 

 

Steinman, E. (2016).  Decolonization not inclusion: Indigenous resistance to American settler 

colonialism.  Sociology of Race and Ethnicity 2(2), 219–236. 

Stiffarm, A. with Lane, P. (1992).  The demography of Native North America: A question of 

American Indian survival.  In M.A. Jaimes (Ed.), The state of Native America: Genocide, 

colonization, and resistance (pp. 23-53). Boston, MA: South End Press. 

 

Takacs, D.  (2003).  How does your positionality bias your epistemology?  Thought & Action 

19(1), 27-38. 

 

Takaki, R. & Stefoff, R. (2012).  A different mirror for young people: A history of multicultural 

America.  New York, NY: Seven Stories. 

 

Wade, R.  (2007).  Social studies for social justice: Teaching strategies for the elementary 

classroom.  New York, NY: Teachers College.  
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Assessments and grading 

1. Class attendance and participation 20% of grade 

See course expectations above.   

2. Where I’m From 5% of grade 

You will compose a “Where I’m From” poem and share your poem in class. 

3. Quick-Writes 10% of grade 

For the historical reading assignments, you will write an in-class response. 

4. Social Studies Lesson Observation + Analysis/Reflection 5% of grade 

You will observe a social studies lesson in an elementary classroom and reflect in writing 

on your observations. 

5. History Mini-Lesson Plan + Teaching + Reflection 5% of grade 

You will prepare and teach a history mini-lesson for your peers, and complete an in-class 

reflection on your teaching. 

6. Text Analysis + Text-Based Lesson Plan + Teaching + Reflection 10% of grade 

You will select a children’s text and develop a critical analysis of the text.  You will plan 

a social studies lesson based on a read-aloud of a text.  You will teach the lesson in an 

elementary classroom.  You will also reflect in writing on your teaching successes, 

challenges, and next steps. 

7. Social Studies Teacher Vignette Review 5% of grade 

You will complete a review of teacher vignettes assigned for reading, using the prompts 

provided. 

8. Social Studies Lesson Plan Review 5% of grade 

You will complete a review of social studies lesson plans from sources provided by the 

instructor, using the prompts provided. 

9. Social Studies Unit Plan Review 5% of grade 

You will complete a review of social studies unit plans from sources provided by the 

instructor, using the prompts provided. 

10. Social Studies Unit Framework + Lesson Plan 15% of grade 

You will collaboratively develop a framework for a social justice-centered social studies 

unit and design one lesson to be included in the unit. 

11. Statement of Praxis 15% of grade 

You will write a 4-5 page statement of praxis (theory and action) that articulates: (1) your 

emerging stance toward the teaching of social studies, and by whom and how your stance 

has been shaped and (2) your reflections on how you have enacted that stance throughout 

the course of the semester, and implications for your future development.  
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DATE TOPIC READINGS DUE ASSIGNMENTS DUE 

Apr 3 1. Introduction to MSEd 412:  
Teaching social studies 

Takacs 
Justice & Stanley 
 

 

Apr 9 2. Investigation into History: 
Exploration, Contact & 
Colonization 

Baptist, Introduction & Ch. 1 Where I’m From poem 
Quick-Write 1 (in class) 

Apr 16 3. Investigation into History: 
Exploration, Contact & 
Colonization 

Dunbar-Ortiz, Ch. 1-4 
Stiffarm & Lane, pp. 31-36 
Bigelow, pp. 99-102 

Social Studies Lesson 
Observation + 
Analysis/Reflection  
Quick-Write 2 (in class) 

Apr 23 4. Investigation into History: 
Exploration, Contact & 
Colonization 

Coates 
Takaki & Stefoff, Intro-Ch. 5 

Text Analysis 
Quick-Write 3 (in class) 

Apr 30 5. Connecting the Past to the 
Present: Historical Trauma and 
Healing 

 

Steinman 
Bigelow, pp. 47-55, 62-68, 
160-161 
Takaki & Stefoff, Ch. 6-11 

Text-Based Lesson 
Plan 
Quick-Write 4 (in class) 

May 7 6. Reinventing the Social Studies 
Curriculum: Developing a 
Critical Perspective Towards 
the Social Studies 

Ladson-Billings 
Shuster, pp. 5-41 
Takaki & Stefoff, Ch. 12-17 

History Mini-Lesson 
Plan 
History Mini-Lesson 
Teaching + Reflection 
(in class) 
Quick-Write 5 (in class) 

May 14 7. Reinventing the Social Studies 
Curriculum: Teaching History 
So Children Will Care 

Sleeter, Standardizing 
Imperialism 
Cowhey, Ch. 7 & 8 
Sleeter, teacher vignettes 

Text-Based Lesson 
Teaching + Reflection 
 

May 21 8. Reinventing the Social Studies 
Curriculum: Social Justice-
Centered Teaching in a 
Standards-Based World 

Wade, pp. 31-51 
Agarwal-Rangnath, pp. 5-10, 
38-54 
 

Teacher Vignette 
Review 
Unit Plan Review 
 

Jun 4 9. Coming Full Circle: Synthesis, 
Reflection & Next Steps 

Bigelow & Peterson, pp. 17-
27, 32-33, 35-41, 76-84, 115-
122  

Lesson Plan Review 

Jun 11 FINAL: Unit Framework + Lesson 
Plan Presentations 

 Unit Framework + 
Lesson Plan 
Statement of Praxis 
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