
MSEd 405: Child and Adolescent Development 

Summer, 2018 

 

Instructor: Thomas Golebiewski, Ph.D. 

Teaching Assistant: Megan Delaney, A.M., M.Ed. 

Office Hours: TBA 

 

Meetings and Communication: 

Meetings will be held in Kresge Centennial Hall, Room 2-435 on Mondays and 

Wednesdays from 6:30 PM to 9 PM.  The instructor can best be reached by email at 

tomgolebiewski@outlook.com or cell at 847-347-4798.  The TA can best be reached by 

email at mdelaney@umojacorporation.org.  Course related materials will be posted on the 

course website. 

 

 

Overview 

This course is designed to offer a critical perspective and examine child and adolescent 

development as it is shaped and experienced in various social contexts with an emphasis 

upon the world of the school.  We will explore a variety of lenses to understand child and 

adolescent behavior and development—models of psychosocial, interpersonal, cognitive, 

moral and emotional development will be studied within the multiple contexts of family, 

peer group, community and school.  These perspectives will be explored in relation to 

empirical research, field studies, first person accounts, and imaginative works.  The 

readings and discussion will be used to encourage you to reflect on your own 

developmental experiences during childhood and adolescence, as these will shed light on 

work you need to do to become the teacher you wish to be.  The materials and 

discussions of this course will also help you to challenge assumptions you may not know 

you carry into your work so that you can become aware of them, thus helping you to 

better understand the variety of students you will encounter and your own practices as a 

teacher. 

 

 

Format 

This course will be run as a seminar discussing and going more deeply into the assigned 

readings and their applications within the classroom.  Thus, it is VITAL AND 

ESSENTIAL that you complete all readings ahead of time.  You must also be able to use 

the course website, as all of the readings will be posted online. Hard copies of the 

readings can be purchased at Quartet Printing. 

 

 

Recommended Texts:  

All course readings will be available through the Documents section of the course 

website. We will be reading extensive excerpts from each of the following, so you might 

decide you want to purchase the whole texts: 

• Berk, L. E. (2001). Awakening children’s minds.  Oxford: Oxford University 

Press 



• Côté J. (2000). Arrested Adulthood.  New York: New York University Press.   

• Erikson, E. (1980). Identity and the Life Cycle. New York: Norton. 

• Haley, A. (1974). Roots. New York, Vanguard Press. 

• Jessor, R., Colby, A., & Shweder, R., Eds. (1996). Ethnography and Human 

Development, Chicago: University of Chicago Press. 

• Kilpatrick, W. (1992). Why Johnny can’t tell right from wrong. New York: Simon 

& Schuster. 

• Kindlon, D. & Thompson, M. (2000). Raising Cain: Protecting the emotional life 

of boys. New York: Ballantine. 

• Kohn, A. (1993). Punished by rewards. Boston: Houghton Mifflin. 

• Piaget, J. (1967). Six Psychological Studies, New York: Vintage Books. 

• Singer, D. & Revenson, T. (1996). A Piaget primer: How a child thinks. Madison: 

International Universities Press. 

• Vygotsky, L. S. (1978). Mind in Society: The Development of Higher 

Psychological Processes, Cambridge, MA: Harvard University Press. 

 

 

Northwestern University Conceptual Framework: 

As active participants in the field of education, our candidates will strive for 

improvement and innovation based on inquiry that is grounded in reflection and research.   

The candidates will have: 

1.1 understanding student thinking about the subject matter; 

1.2 reflection and research as a means of learning;  

1.3 learning as a social practice, which encourages collaborative learning in which 

people clarify doubts, examine beliefs and work together to address questions and 

concerns; and 

1.4 authentic experience, where class sessions and assignments are designed to engage 

students’ interests and to have implication for the student beyond the classroom  

 

A Vision of Learners that focuses on: 

2.1 lifelong learning and development shaped by social contexts; and 

2.2 student diversity as a resource for the educational community. 

 

A Vision of Teaching that focuses on: 

3.1 connection of theory to practice, where the candidates understand that theories 

suggest questions and ideas about practice, and practice suggests modifications of 

theory; and 

3.2 professional conduct that is responsible and ethical.  

 

 

Dispositions (as implied by the NUCF):   

1. Willingness to systematically reflect on one’s own practice (NUCF 1.2. 3.1) 

2. Commitment to understanding students’ thinking about the subject matter. (NUCF 

1.1) 

3. Belief in the value of seeing students as individuals. (NUCF 2.2) 

4. Enthusiasm for learning and teaching through collaboration. (NUCF 1.3) 



5. Willingness to take the risks associated with engaging students’ interests through real 

world experiences. (NUCF 1.4) 

6. Commitment to conducting oneself professionally and responsibly (NUCF 3.2) 

 

 

Attendance Policy 

Attendance will be recorded at class meetings. It is your responsibility to ensure you have 

signed the attendance sheet.  If you are absent, late, or leave early, you are still 

responsible for the information, handouts, and assignments for that class. If you 

anticipate missing class for an emergency (serious illness or injury), it is your 

responsibility to contact the professor ahead of time.  Extenuating circumstances will be 

consider and taken into account, however if you (a) miss more than two class periods for 

any reason, or (b) are absent, tardy, or need to leave early from more than three classes, 

your final grade may be reduced by at least one letter grade. 

 

 

Grading Policy 

Each assignment will be assigned a letter grade based on the following criteria: 

Outstanding competence. A represents a professional judgment that the performance 

of a student was truly superior. 

Above satisfactory competence. B represents a professional judgment that the 

performance of a student was distinctly above average. 

Satisfactory level of competence. C represents a professional judgment that the 

performance of a student satisfied the minimum criteria established for awarding 

credit.  

Marginal level of competence. D represents a professional judgment that the 

performance of a student failed to minimally satisfy all of the criteria established for 

awarding undergraduate credit, but did meet criteria in some areas. 

Unsatisfactory level of competence. F represents a professional judgment that the 

performance of a student was insufficient to satisfy the criteria for awarding credit. 

For each assignment, the letter grade assigned will correspond to a numerical equivalent: 

A=4, B=3, C=2, D=1, F=0.  The final course grade will be determined by a weighted 

average of all of the assignments for the course using the same numerical scale. These 

weightings are outlined in the Course Requirements section.  For the final course grade, 

plus/minus letter grades will be assigned only for those students whose weighted average 

is within 0.1 of the grade boundary.   

 

 

Course Requirements 

Grades in this course will be based on the following four requirements: 

 

1.  On-time class attendance and participation (20% of grade) 

 (Each and every class; in the event of an unavoidable absence, the opportunity to 

work out an alternate assignment can be arranged) 

 

2.  Response papers / reflection paper on the presentation (30% of grade) 



Over the course of the quarter, each student will be required to turn in three response 

papers and one reflective paper on the presentation given in class.  These response papers 

must be 2-3 pages in length, double-spaced.  These are not summaries of the readings, but 

reflections on the readings.  They may be a critical response to or exploration of a portion 

of one of the readings, a comparison of the issues raised in two or more readings, or an 

analysis of a reading in light of broader issues that have been discussed in class.  The idea 

is to explore the readings more deeply and make them your own.  Only four are assigned 

so that you may select topics that you are most interested in over the course of the 

quarter.  Response papers are intended to be completed before the readings are discussed 

as a whole class.  One of the four will be a reflective presentation in class and will be 

scheduled near the start of the quarter. Thus, these papers need to be submitted via our 

course Canvas site at least one day before the class in which a reading will be discussed 

(e.g. readings are set to be discussed on Wednesday at 6:30 PM, paper is due by Tuesday 

7:00 PM).  You must complete the first paper by 7PM on 7/1, the second paper by 

7PM on 7/15, and the third by 7PM on 7/22. The fourth reflection, a presentation, 

will be determined based upon interest, topic and alignment with the syllabus, the 

date will be scheduled and assigned as the course begins. 

 

 

3.  Annotated bibliography: Contemporary issues in child development (20% of grade) 

 (Due Class 9) 

In the second half of the class, we will be exploring current social, psychological, and 

cultural issues that affect children and adolescents.  For example, some issues already on 

the syllabus are race, the role of new technologies, and the changing nature of play.  Each 

student will be required to choose a contemporary topic related to child and/or adolescent 

development, locate 3-4 articles related to this subject, and create an annotated 

bibliography to be shared with your classmates.  Requirements for this assignment are as 

follows: 

• Identify a social issue affecting children or adolescents that is of interest to you 

and is relevant to the themes of the course.  Again, this should be A TOPIC 

THAT YOU ARE INTERESTED IN.  There are a vast number of possibilities 

(for example bullying, the experience of Muslim children in a post-9/11 world, 

children of undocumented workers, and so on). 

• Locate 3-4 articles that shed light on your topic, particularly how they affect the 

development of children or adolescents.  At least two of these articles must be 

scholarly, meaning they come from a professional or peer-reviewed journal, or are 

chapters from an edited volume.   

• You have the OPTION of working with 1-2 other students to develop a longer 

bibliography on the same topic.  In this case, each person is responsible for 3-4 

sources.  You can work with someone who plans to teach the same age level as 

you to dive into the topic more deeply, or with someone teaching a different age 

group to tackle the same topic at different ages. 

• Create an annotated bibliography of your sources.  The bibliography needs to 

include an introduction describing your topic and some important overall findings 

from the research.  Each entry in the bibliography must be annotated with an 

overview of the methods, major findings, and/or applications from the source. 



 

4.  Final paper (30% of grade) 

(Due by Aug. 1, the last class, and submitted as a hard copy) 

 

Option 1: Contemporary issues in child and adolescent development 

Choose a contemporary topic related to adolescent development.  You can use the same 

topic that you selected for your annotated bibliography and use this paper as a chance to 

explore the topic more fully.  Locate a minimum of 12 articles related to this subject and, 

if possible, connecting the subject with child or adolescent development.  Most of these 

articles must be scholarly, meaning they come from a professional periodical, a peer-

reviewed journal, or from a scholarly book.  No more than two may be from a popular or 

news magazine.   

 

Use these sources and our class readings to write an 8-10 page double-spaced paper 

exploring the topic and how it relates to theoretical models of adolescent development 

that we’ve discussed in class.  An exemplary paper will (1) describe the topic fully (what 

this means depends upon the particular topic, but you must have enough so your reader 

gets a good sense of what are the central issues); and (2) connect the topic with 2 or more 

of the theorists discussed in class, demonstrating an understanding of the theories, 

describing how each theory is germane to the topic, and exploring how each theory can 

be used in addressing concerns raised by your topic. 

 

 

Option 2: Perform a case study of a child or adolescent.  

This semester you will be looking at children and adolescents through a variety of lenses 

– emotional, cognitive, social, and contextual. As a synthesis of what you have learned 

about observing children from these various perspectives, you will complete a paper with 

four parts.  

 

Part I—Child Selection 

Identify a child who you could use for this project.  The child must be someone the same 

age as children you plan to teach.  You need to be able to observe the child in a number 

of contexts, including (ideally) at school, with family, with friends, and in one-on-one 

interactions with you.  You should also have the opportunity to speak with the child’s 

parents or other family members.  (You MAY NOT pick a family member for this study.  

However, you may pick younger siblings of friends or children of family friends.  The 

ideal would be to pick a child with whom you have no previous connections, although 

this obviously makes access more difficult.) 

 

Part II—Observations and Data Collection 

Arrange to observe/interact with your child and/or their family, school, and peer groups.  

Your sources of data must include (at a minimum) the following: 

• Interview with child 

• Interview with parent/guardian of child 

• Observations of child in naturalistic settings (school, with friends, with family) 



You may also gather observations in a number of other ways, including interviews with 

teachers and peers or spending time casually with the child.  You need to complete a 

minimum of 10 hours collecting data in these various formats. 

 

Part III—Descriptive Review 

Write a comprehensive portrait of the child.  The portrait should include the following 

elements: 

1. Past events/issues that affect current functioning, including at least some of the 

following: 

a. Past medical issues (including those during pregnancy and labor) 

b. Developmental milestones (starting school, first best friend, etc.) 

c. Significant events and traumas (moves, accidents, divorce, losses) 

d. Family environment in earlier years 

e. Past school experiences 

2. Current functioning and interactions with others, including at least some of the 

following: 

a. Physical presence and gestures 

b. Temperament and dispositions 

c. Strong interests and preferences 

d. Modes of thinking and learning 

e. Connections with others 

i. Peers 

ii. Family 

iii. Teachers/school 

3. Anticipated challenges in middle school and the future, including 

a. Protective/risk factors in the child’s environment with long term potential 

impacts 

b. Support factors that could be provided by teachers and others 

This first section of your paper should be 6-8 double-spaced pages in length.  You are not 

required to include every item listed above.  Particularly, your description of the past 

need not be comprehensive, but should focus on those elements that you consider most 

relevant to current functioning.  The bulk of this section should focus on current 

functioning.  Your best strategy will be to make a general claim about your child, then 

support that claim with specific observations and excerpts from interviews, then make 

clear how these observations support your claim. 

 

Part IV—Connecting to Theory 

For the second written part of this project, you should discuss how readings from the 

course have informed your understanding of child development as it is represented in 

the portrait of your student. What insights have you gained from the course about what 

you observed in this child? Please cite the readings as appropriate to illustrate your 

points.  You must cite a minimum of five readings/developmental models from the course 

and include a bibliography.  This use of course materials must demonstrate both an 

understanding of the reading and a clear explanation of why this reading is particularly 

relevant to your child.  This section should be about 2-4 double-spaced pages in length. 

  



Course Outline 

Class 1: Course Introduction 

 

 

Class 2: The role of society and culture 

What is the role of environment in development, both through individual social 

interactions and in larger cultural patterns?  What are the mechanisms through which 

relationships and culture mold development?  By looking at child and adolescent 

development in the culture portrayed in Roots, what cultural assumptions about 

development are revealed within our own cultural position?  What is (or should be, or 

needs to be) the role of adults in the development of children and adolescents? 

• Miller, P. J. (1996). Instantiating Culture through Discourse Practices: Some 

Personal Reflections on Socialization and How to Study it. In Jessor, R.; Colby, 

A; & Shweder R.A. (Eds). Ethnography and Human Development: Context and 

Meaning in Social Inquiry, pp. 183-204. 

• Côté J. (2000). Arrested Adulthood.  New York: New York University Press.   

o Chap. 5, “The Brave New Society” (pp. 155-186) 

• Haley, A. (1974). Roots. New York, Vanguard Press. 

o Chaps 1-13 (pp. 1-51) 

o Chaps 22-26 (pp. 111-149) 

 

 

Class 3: Psychosocial development 

What is Erikson’s conception of identity, and why is this so important to development at 

every age?  What is a developmental crisis, and what particular developmental crises are 

faced by typical students at the age you plan to teach? How can you use an 

understanding of Erikson’s crises to inform your teaching?  According to Vygotsky, what 

does it mean for a person to know or to have learned something?  How is this idea 

changed by the idea of zone of proximal development?  What is the role of the teacher is 

Vygotsky’s model of learning?  How will the concepts of the zone of proximal 

development and scaffolding inform pedagogy in your classroom? 

• Erikson, E. (1980). Identity and the Life Cycle. New York: Norton. 

o Chap. 2: 51-107 

• Vygotsky, L. (1978). Interaction between learning and development. From: 

Readings on the development of children, 2nd Edition, M. Gauvain & M. Cole 

(Eds.), (pp. 79-91). Cambridge, MA: Harvard University Press. 

• (optional)  Berk, L. E. (2001). Awakening children’s minds.  Oxford: Oxford 

University Press 

o Chap. 2: pp. 37-74 

 

 

Class 4:  Cognitive Development (***As Class 4 falls on a holiday, Wednesday, July 

4th, no class will be held that day, we will resume on Monday, July 9). 

How does cognitive development take place? How do Piaget’s and Vygotsky’s ideas 

conflict, and how do they complement one another?  What is the role of the teacher in 

promoting cognitive development and learning, according to these two models?  What 



are the key features of cognition for the age range you plan to teach, according to 

Piaget?  What does Piaget mean by assimilation and accommodation?  What is 

Shweder’s critique of Piaget’s model, and what does he see of value in Piaget that 

anthropologists need to recognize? 

• Piaget, J. (1968). Six Psychological Studies. Part 1, pp 3-76. 

• Shweder, R. (2003). Why do men barbecue? Cambridge, MA: Harvard University 

Press 

o Chap. 6: pp. 276-290: “Culture and mental development in our 

poststructural age” 

 

 

Class 5:  Moral Development: What is the role of the teacher? 

How do Kohlberg’s ideas about moral development connect with Piaget’s ideas about 

cognitive development?  What does Kohlberg mean by “conventional” reasoning?  

Kilpatrick strongly criticizes both Kohlberg and the Values Clarification approach to 

moral education—what is his criticism and what does he suggest as an alternative?  

What is the role of the teacher in their students’ moral development?  Does the answer to 

this question change depending on whether we are working with elementary, middle 

school, or high school students? 

• Kohlberg, L. (1976) Moral Stages and Moralization: the Cognitive Development 

Approach. In J. Lickona (Ed.), Moral Development and Behavior, pp 31-53. 

• Kilpatrick, W. (1992). Why Johnny can’t tell right from wrong. New York: Simon 

& Schuster.   

o Chap. 4: pp. 78-96   

 

 

Class 6 & 7:  Race and Class 

How are the developmental experiences of poor, urban children and adolescents different 

from those of middle class and suburban backgrounds?  How are the experiences of 

minority and white children and adolescents different?  How does your own race and 

class background affect how you see your students and how you will approach them as a 

teacher?  Are you comfortable talking about race?  How can you connect with children 

and adolescents who are from a different place than you?  How can you connect with 

those who are from the same place as you? 

• Corsaro, W. A. (1996). Transitions in Early Childhood: The Promise of 

Comparative, Longitudinal Ethnography. In Jessor, R.; Colby, A; & Shweder 

R.A. (Eds). Ethnography and Human Development: Context and Meaning in 

Social Inquiry, pp. 438-457. 

• Swanson, D. P. et al (2002). Identity processes and the positive youth 

development of African Americans: An explanatory framework. New Directions 

for Youth Development, 95, 73-99. 

• Burton, L.M. (1997).  Ethnography and the Meaning of Adolescence in High Risk 

Neighborhoods.  Ethos, 25 (2): 208-217. 

 

  



Class 8: New technologies and development 

How have various technologies impacted child and adolescent development?  How are 

these life periods different now than they were 20 years ago, or even five years ago, due 

to technological changes?  How will these technologies affect relationships between 

yourself and your future students?  Thinking of all of the developmental models discussed 

so far, how do these new technologies affect the role of the teacher in guiding students’ 

development? 

• O’Keeffe, G. W., & Clarke-Pearson, K. (2011). The impact of social media on 

children, adolescents, and family. Pediatrics, 127, 800-804. 

• Johnson, G. M. (2010). Internet use and child development: The techno-

microsystem. Australian Journal of Educational and Developmental Psychology, 

10, 32-43. 

• Rowan, C. (2010). Unplug—don’t drug: A critical look at the influence of 

technology on child behavior with an alternative way of responding other than 

evaluation and drugging. Ethical Human Psychology and Psychiatry, 12(1), 60-

68. 

• Bailin, A., Milanaik, R., & Adesman, A. (2014). Health implication of new age 

technologies for adolescents: A review of the research. Current Opinion in 

Pediatrics, 26(5), 605-619. 

• Konijn, E. A., Bijvank, M. N., & Bushman, B. J. (2007). I wish I were a warrior: 

The role of wishful identification in the effects of violent video games on 

aggression in adolescent boys. Developmental Psychology, 43(4), 1038-1044. 

 

 

Class 9:  The role of play 

What is the role of play in guiding development?  How do Vygotsky and Piaget describe 

play as a context for development? How has the nature of children’s and adolescents’ 

play changed in recent years?  What have been the impacts of these changes on their 

development?  How can the benefits of play be accessed for adolescents, whom we often 

don’t think of in the context of play?  Can play be part of the classroom, both for children 

and for adolescents? 

• Vygotsky, L. S. (1978). Mind in society: The development of higher psychological 

processes. Cambridge, MA: Harvard University Press. 

o Chap. 7: pp. 92-104, “The Role of Play in Development” 

• Singer, D. & Revenson, T. (1996). A Piaget primer: How a child thinks. Madison: 

International Universities Press. 

o Chap. 4: pp. 41-56, “Playing and Imitating” 

• Ginsburg, K. R. (2007). The importance of play in promoting healthy child 

development and maintaining strong parent-child bonds. Pediatrics, 119(1), 182-

191. 

• Gray, P. (2011). The decline of play and the rise of psychopathology in children 

and adolescents. American Journal of Play, 3(4), 443-462. 

• Conklin, H. G. (2014). Toward more joyful learning: Integrating play into 

frameworks of middle grades teaching. American Educational Research Journal, 

51(6), 1227-1255. 

 



  



Class 10:  Gender and Sexual Orientation 

How do boys and girls experience childhood and adolescence differently?  What can we 

as teachers do to support boys and girls and guide them toward womanhood and 

manhood?  How have the experiences of boys and girls changed since you were an 

adolescent? What is it like to grow up and have a non-heteronormative sexuality? How 

do issues around gender, gender identification and sexual orientation manifest for 

children and adolescents at all ages? How can teachers create safe spaces in their 

classrooms and schools to discuss these concerns?  What are your own difficulties with 

talking about issues of gender and sexuality? 

• Pomerantz, S., & Raby, R. (2011). “Oh she’s so smart”: Girls’ complex 

engagement with post/feminist narratives of academic success. Gender and 

Education, 23(5), 549-564. 

• Kindlon, D. & Thompson, M. (2000). Raising Cain: Protecting the emotional life 

of boys. New York: Ballantine.  (Chap. 1, pp. 1-20)  

• Owens, Robert E. 1998. 'Becoming' Lesbian, Gay, and Bisexual. Pp. 15-38 (Chap. 

2) in Queer Kids: The Challenges and Promise for Lesbian, Gay, and Bisexual 

Youth. New York: Haworth Press.  

 

 

Class 11: Behaviorism: Pernicious cultural beliefs masquerading as learning and 

development 

What is behaviorism, and is this a developmental theory?  What does behaviorism have 

to say about what humans are and how we develop?  How is behaviorism still being used 

today?  In what ways is a behaviorist stance an obstacle to development? How does 

schools’ and teachers’ reliance on behaviorism interfere with their guiding students’ 

development?  If behaviorism is so bad, why is it still so prevalent? 

• Nye, R.D. (1992). The legacy of B. F. Skinner. Pacific Grove, CA: Brooks/Cole 

Publishing,  

o Chap. 2: pp. 11-34   

• Kohn, A. (1993). Punished by rewards. Boston: Houghton Mifflin. 

o Chap. 3: pp. 35-48   

o Chap. 4: pp. 49-67   

o Chap. 5: pp. 68-75   

 


