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Course Overview 

COURSE DESCRIPTION 
The goal of this course is to explore the nature of teacher thinking and learning in ways that will productively 
inform your work as a teacher leader and instructional coach. Helping teachers to improve their practice is 

one of the most effective ways to improve student learning. Yet to do so requires a deep understanding of 

what teachers need to learn as well as an understanding of the process by which learning takes place.  

 

COURSE OBJECTIVES 
As a result of engaging with the readings, discussions, and activities in this course you will be able to: 

1) Synthesize across your different experiences as both teachers and learners 

2) Identify central elements of change in teacher learning that affect teacher practice 

3) Explain the process of teacher learning at both the individual and group level 

4) Compare and contrast teacher learning for experts and novices 

 

Course objectives are consistent with the Conceptual Framework of the Teacher Education unit at 

Northwestern University (http://www.sesp.northwestern.edu/Programs/MS/ConcepFra.html). The course 

explicitly addresses Illinois Professional Teaching Standards (IPTS) # 2, 5, 9, 10, 11. 

 

OUR ROLES IN THE COURSE 
My role in supporting your learning: First, I am responsible for treating you with humanity, honoring you as 

a person who has experienced the world in ways different from me, and as a result has expertise and 

strengths I must actively work to uncover and understand. Second, I am responsible for creating a classroom 

culture based on trust, respect, and sensitivity to one another. Together, these responsibilities involve my 

making a commitment to learn with and from you, taking responsibility for the impact of my words and 
actions on you, and assuming the best intentions on your part while also speaking my discomfort (adapted 

from the UW Multicultural Student Center). Third, I am responsible for exposing you to research on teacher 

learning, showing examples, and generating activities that allow for rich discussion and understanding of that 

learning process. And finally, I am responsible for listening to your ideas and experiences about teaching and 

learning and working with you to generate and answer questions related to those experiences.  

 

Your role in supporting your learning: First, you are responsible for acknowledging and honoring the 

experiences, strengths, and needs of your peers in our learning community. This responsibility is no more or 

less than we should expect to have in our work with teachers in our schools. Again, this responsibility 
involves your making a commitment to learn with and from one another, taking responsibility for the impact 

of your words and actions on one another, and assuming the best intentions on the part of your peers while 

also speaking your discomfort. Second, you are responsible for participating in the mutual sharing of ideas 

that serves as the basis for this course. “Participation” speaking up in whole class or small group discussions, 
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meaningfully responding to the thoughts and ideas of others, and thoughtfully engaging in the activities I 

have designed. It also includes flagging for me moments when I am being confusing or am not responding to 
your needs as a teacher leader. And finally, you are responsible for completing the course readings and 

assignments to further your understanding of the process of teacher learning.  

 

 

Course Specifics 

COURSE MATERIALS 
Information, readings, and assignments are all available through Canvas: 

https://canvas.northwestern.edu/courses/23988 

 

COURSE SCHEDULE 

Monday June 25 Exploring Teacher Knowledge 

Tuesday June 26 The Process of Teacher Learning 

Wednesday June 27 Teacher Beliefs and Identity 

Thursday June 28 Teacher Learning Communities 

Friday June 29 Novice and Veteran Teacher Learning 

 

    

COURSE ASSIGNMENTS 
1) Daily In-Class Engagement 

The intensive nature of this course means that much of the big ideas of the class will be explored 

during class time. You will have the opportunity to work independently, in small-groups and as a 

whole class. Active participation in these activities will help you to get the most out of the class. 

Some of these activities will require you to submit a file on Canvas during class time or to hand in a 

paper version of the assignment. 

 

2) Article Summaries 

Because of the short time span of the class, you are not required to complete all of the relevant 

readings for this course. Instead, class participants will each read and summarize two articles of your 

choice during the week-long course. You should create a 1-page overview of the article for your 

peers and post the overview online by 8 am on the due date. In class Tuesday through Friday, 

participants will briefly discuss the article summaries. A single file with all of the overviews will be 

available after the end of class on Friday June 29. We will spend time in class on Monday June 25 

briefly reviewing the articles and making our selections. 

 

3) Learning Journal 

The central purpose of this course is for you to have an opportunity to explore teacher learning on a 

detailed level. One way we will do this is through the creation of a personal learning journal. At the 

beginning of the week, you will select a topic related to your teaching that you would like to learn 

more about. For example, Ms. Watson used a new math curriculum last year in teaching 2nd grade 

called Singapore Math. Singapore Math relies heavily on bar models which were new to Ms. Watson. 

Even though she made it through last year, over the summer she wants to spend more time learning 

about bar models. Ms. Resnick will be teaching Honors Physical Science for the first time next year. 

There’s a few physics topics she wants to review in more depth to prepare for the class. Mr. Vlahos 

has been teaching U.S. History to juniors at Riverview High School. As part of the junior year 

curriculum, students complete an independent research project related to social studies. Mr. Vlahos 
thinks he can improve on the resources he provides students to complete their research project. 

https://canvas.northwestern.edu/courses/23988
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You’ll want to pick a topic that is narrow enough that you can make some progress over the week. 
You should expect to spend 30 minutes outside of class learning about this topic each day (Monday – 

Thursday), and 30 minutes in class on Friday. After you spend time learning about your topic, you 

will then reflect on that process in light of what we discussed in class that day. Reflection questions 

specific to each day will be provided at the end of class. Your Complete Learning Journal is due in 

class on Friday June 29. 

 

Monday June 25 Introduction to Learning Journal 

Tuesday June 26 Post Learning Journal topic on Canvas prior to class 

 Share topics in class 

Friday June 29 Complete final 30 minutes of learning journal plus 15 minutes on final 
learning journal reflection – Upload Learning Journal to Canvas during class 

 Small group discussions of Learning Journal reflections

  

 

COURSE GRADES 
It is expected that you will complete all course assignments and attend all class sessions. You are also 

expected to participate in class discussions and activities each day. Assignments will be rated along the 

following dimensions: Highly Proficient (3 points), Proficient (2 points), In Progress (1 point), Minimum 

Standards Not Met (0 points). Final grades will be determined based on the following: 

 

In-Class Engagement  40% 

Article Summaries  20% 

Learning Journal  40% 

 
 

Additional Course Policies 

ACADEMIC INTEGRITY 
Students in this course are expected to comply with the policies found in the booklet, “Academic Integrity at 
Northwestern University: A Basic Guide.”  Your written work may be electronically tested for plagiarized 

content.  For details regarding academic integrity at Northwestern, visit: http://www.northwestern.edu/uacc/. 

If you need a copy of the brochure visit the SESP Student Affairs Office. 

 

ACCOMMODATIONS FOR DISABILITY 
In compliance with Section 504 of the 1973 Rehabilitation Act and the Americans with Disabilities Act, 

Northwestern University is committed to providing equal access to all programming.  Students with 

disabilities seeking accommodations are encouraged to contact the office of Services for Students with 

Disabilities (SSD) at 467-5530 or ssd@northwestern.edu.  SSD is located in the basement of Scott Hall.  

SSD also has an excellent web-site which is viewable at: http://www.stuaff.northwestern.edu/ssd/ 
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Readings 

Monday June 25: Exploring Teacher Knowledge (Due Tuesday June 26) 

1) Ball, D.L., Hill, H. (2009). The curious - and crucial - case of mathematical knowledge for teaching. 

Phi Delta Kappan, 91(2), 68-71. 

2) Grossman, P. L. (1990). The making of a teacher: Teacher knowledge and teacher education. New 
York: Teachers College Press, pp. 1-18. 

3) Ma, L. (1999). Knowing and teaching elementary mathematics. Mahwah, NJ: Erlbaum. (Chapter 2, pp. 

28-54). 

4) Shulman, L. S. (1986). Those who understand: Knowledge growth in teaching. Educational 

Researcher, 15(2), 4-14. 

5) Wineburg, S. S., & Wilson, S. M. (1988). Models of wisdom in the teaching of history. Phi Delta 

Kappan, 74(1), 50-58. 

 

Tuesday June 26: The Process of Teacher Learning (Due Wednesday June 27) 

1) Ball, D.L., & Forzani, F.M. (2010). Teaching skillful teaching. Educational Leadership, 68(4), 40-45. 

2) Lampert, M. (2010). Learning Teaching in, from, and for Practice: What Do We Mean? Journal of 

Teacher Education, 61(1‐2), 21‐34. 

3) Wilson, S. M., Shulman, L. S., & Richert, A. E. (1987). 150 different ways of knowing: 

Representations of knowledge in teaching. In J. Calderhead (Ed.), Exploring teachers' thinking (pp. 

104-124). London: Cassell. 

 

Wednesday June 27: Teachers’ Beliefs and Identity (Due Thursday June 28) 

1) Drake, C., Spillane, J. P., & Hufferd-Ackles, K. (2001). Stories identities: Teacher learning and subject-

matter context. Journal of Curriculum Studies, 33(1), 1-23. 
2) Hammerness, K. (2006). Seeing through teachers’ eyes: Professional ideals and classroom practices. New 

York, Teachers College Press. (Chapters 1 & 4) 

3) Hammerness, K. (2003). Learning to hope, or hoping to learn? The role of vision in the early professional 

lives of teachers. Journal of Teacher Education, 54(1), 43-56. 

4) LoPresto, K. D., & Drake, C. (2004/2005). What’s your (mathematics) story? Teaching Children 

Mathematics, 11(5), 266-271. 

   

Thursday June 28: Teacher Learning Communities (Due Friday June 29) 

1) Spillane, J. P. (2006). Distributed leadership (Chapter 3). San Francisco: Jossey-Bass.  

2) Grossman, P., Wineburg, S., & Woolworth, S. (2001). Toward a theory of teacher community. 

Teachers College Record, 103(6), 942‐1012. 

3) Coburn, C. (2001). Collective sensemaking about reading: How teachers mediate reading policy in 

their professional communities. Educational Evaluation and Policy Analysis, 23(2), 145-170. 

4) Cranston, J. (2011). Relational trust: The glue that binds a professional learning community. Alberta 

Journal of Educational Research, 57(1), 59–72. 

5) Horn, I., & Little, J. W. (2010). Attending to problems of practice: Routines and resources for 

professional learning in teachers’ workplace interactions. American Educational Research Journal, 

47(1), 181–217. 

 

Friday June 29: Novice and Veteran Teacher Learning (Due Friday June 29) 

1) Cohen, D. K. (1990). A revolution in one classroom: The case of Mrs. Oublier. Educational 

Evaluation and Policy Analysis, 12, 311-329. 

2) Lampert, M. (1985). How do teachers manage to teach? Perspectives on problems in practice. 

Harvard Educational Review, 55(2), 178-194. 

3) Horn, I. S., Nolen, S. B., Ward, C., & Campbell, S.S. (2008). Developing practices in multiple 

worlds: The role of identity in learning to teach. Teacher Education Quarterly, 61‐72. 
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